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Abstract
Thisreviewexaminedtheseriousimpactsocialisolationcanhaveforthemainstreamed
deafstudent.Whenconsideringasuccessfulhighschoolexperience,onemustconsider
boththeacademicandsocialcomponents.It isproposedherethatheisolationadeaf
studenttypicallyexperienceswill greatlyimpactheiridentityandself-esteem.
Additionally,thisreviewexaminedtheroleoftheunwrittencurriculum,theissueofa
least,restrictiveenvironment,identityandsocialization/isolationfactors,andteaching
strategiesa theyrelatetomainstreameducation.Deafstudentsfacebarriersinthe
mainstreamthatareoftenoverlookedbyteachersandparents.Thisreviewconsolidates
andhighlightsthekeyissuesthatdeafstudentsexperiencesocially,aswellasthe
consequencesofsocialisolation.Sincesocialisolationimpactsoheavilyonthe
adolescentdeafstudent,it isinthehandsofeducatorstorecognizeandimprovethis
inequityinaneducationalsystemthatclaimstoprovidequalityforallstudents.
1
2SocialIssuesFacingDeafStudentsInMainstreamEducation
Since1817,thehistoryofDeafEducationinAmericahasbeenrepletewithvaried
methodologiesforcommunication,controversiesandeducationalphilosophies.Overthe
last50yearstherehasbeenamovementtoincludedeafstudentsinthemainstream
schoolsetting(Marschark,etal.,2002)."TheIndividualswithDisabilitiesEducationAct
(IDEA),formallyknownastheEducationofAll HandicappedChildrenAct(EHCA)of
1975andPublicLaw94-142,guaranteesallstudentswithdisabilitiesafreeappropriate
publiceducation"(Luckner& Miller,1994).Homedefinesthesixprinciplesof IDEA to
be:FreeAppropriatePublicEducation,AppropriateEvaluation,Individualized
Educationprogram,LeastRestrictiveEnvironment,ParentandStudentParticipationi
DecisionMaking,andProceduralSafeguards.Theseprinciplesareinplaceinorderto
guaranteeducationalinstructionandhaveindividualeducationeedsaddressed(Home,
1996).However,thereareinequitiesnotaddressedforsomedeafstudentsinthe
mainstreamsetting.
A continuingdebatexistsregardingtheLeastRestrictiveEnvironmentanddeaf
students(Luckner& Miller,1994)pertinenttospecificultural,communicative,and
learningdifferences.Theissueathandisthebarrierthathedeafstudentfacessocially
inthemainstreamenvironmentaswellashowthisawarenessmightimprovethesocial
aspectofanisolatedeafstudent.BrownandFoster(1991)suggestthatwhiledeaf
studentscanbesuccessfullyplacedonanintegratedcampusineducationsettings,ocial
integrationis lesslikelytooccur."Oneoftheissuesnowiswhethersuchplacementisin
-"-- -.- ....
3
thebestinterestofmanydeafstudents,especiallywhentheneedforsocialinteraction
amongstudentsi takenintoaccount"(Brown& Foster,1991,p.21).It is importantfor
schoolstobeattentivetothebarriersthatadeafstudentfacesthatcanhindernormal
developmentandimpactschoolfunctioning(Stinson& Leigh,1995).Thecurrent
directionofeducationfocusesonequaleducationforall. It isimportanttoaddress
whetherthemainstreameddeafstudentisreceivingthatequaleducation.
Thechallengesdeafandhardofhearingstudentsfaceinthemainstreamarevast.
As Kent(2003)observes,mainstreameddeafstudentnumbersareincreasinginthe
UnitedStatesdueinparttolegislativechangebutalsobecausestudentswithlesssevere
hearinglossesareincreasing.Consequently,therearemanystudentsinthemainstream
thatfacebothacademicandsocialbarriersduetohearingloss.Thesocialdevelopment
ofthehearingimpairedstudentdiffersgreatlyfromthatofhearingpeersintheamountof
socialpracticeandskilldevelopmentthatisavailable(Sanders,1988).
SpecialEducationLegislativehistoryimpactsthecurrenteducationoptions
availabletodeafstudents.FromPublicLaw89-10(1965)toPublicLaw94-142(1975)
toPublicLaw101-476IDEA (1990)deafchildrenhavebeenincreasinglyservedin
publicschools(Home,1996).Themovefromseparater sidentialschoolstoanincrease
inenrollmentandaccesstoeducationi mainstreamschoolshasimpactedthesocial,
cultural,andidentitydevelopmentofdeafstudents(Stinson& Leigh,1995).Improving
theaccessadeafstudenthastothesocialarenaofhighschoolwillmovethedeafstudent
closertosuccessfuleducation(Luckner& Muir,2001).Thestudentsinastudyby
Israelite,Ower,andGoldstein(2002)indicatethatanadolescentdevelopsidentitybased
ontheirstatusofbeingdifferentfromthatoftheirhearingpeers.Theirmarginalized
--- - - - - - - - -
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statusduetodeafnessi olatesthemfromthemajorityhearingculture.If achildfeels
thateverythingisrelatedtotheirhearingloss,theirself-conceptwill beheavilyaffected
bythatpointofview(Green,1976).
Themajorstatementofthisthesisisthathereisaneedtofocusinonthe
multitudeofsocialissuesthatdeafstudentsfaceinamainstreamenvironment."While
full-timemainstreamingofdeafstudentsprovidesopportunitiesforinteractionbetween
themandtheirhearingcounterparts,itoffersnoguaranteer gardingtheirsocialization"
(Cambra,2002,p.38).Deafstudentsfacelanguageandculturalissuesthatarenot
alwaysaddressedoridentifiedinthemainstream.Bothmainstreamandresidential
programshavealong-termaswellasanimmediateimpactondeafstudentsintheareas
ofacademicandsocialdevelopment(Foster,1989b).
Deafstudentsaremostoftenisolatedinthemainstream."Inmainstream
placements,deafstudentsmightnevermeetanotherdeafperson,ortheymaybe
relegatedtoadevaluedstatuswithinthedominanthearingcultureofthestudentbody"
(Foster& Emerton,1991,p.63).It isoftenobservedthatdeafstudentswouldbemore
likelytoidentifywithotherdeafstudentswhosharecommonstrugglesandchallenges
(Stinson& Leigh,1995).Clearly,deafstudentsinthemainstreamhavevaried
experiences.Consequently,thesocialadjustmentcanbeaffectedandit isoftenobserved
thatDeafstudents'personalndsocialadjustmentsuffers(Foster,1989b).
AsnotedinKent(2003)thestudyofidentityissueshowevidencethathard-of-
hearingstudentsaremorepronetobelonelythanaretheirhearingcounterparts.Studies
ofsocialprocessesandoutcomesoftheplacementofdeafstudentswithhearingpeers
cannotbeeasilysummarized,butcanbegroupedintoatleastfourmajorcategoriesof
- - -- - -- - - -
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focus:1)socialskills,2)interactionandparticipation,3)sociometricstatus,and4)
acceptanceandaffectivefunctioning(Kluwin,Stinson,& Colarossi,2002).Whenadeaf
studentdiffersfromthenormbyusingavisualratherthanaspokencue,thisdeviation
impactstheiracceptance(Brown& Foster,1991).Clearly,socialskills,interaction,
participation,andacceptanceanbedeeplyaffectedbyhearingstatus.However,it is
notedinthestudybyKluwinetal.(2002)thathearingstudentsweremoresocially
maturethandeafstudentsinpublicschools,thatdeafstudentsinteractedwithdeaf
classmatesmorethanhearingones,thatdeafstudentsweresomewhatcceptedbytheir
hearingclassmates,andthatself-esteemwasnotrelatedtoextentofmainstreaming.
InDeafEducation,asenseofanunderlyingneedtoaddressthelimitationsthat
deafstudentsfaceinsocialopportunitiesanddevelopmentisoftenobserved.
"Mainstreamsettingswereperceivedashavingabetterlevelofeducationthanseparate
residentialprogrammes,whilethelatterofferedmoreopportunitiesforpeerinteraction
andfriendship"(Foster,1989a,p.78).Gapsandtrade-offswithinthephilosophiesof
deafeducationexisthatrequirefurtherdevelopment,especiallyinregardtosocialissues
inthemainstream.It isnotedinFoster(1989b)thatadeafstudentfeltthatheymisseda
lotofinformation,especiallythefun,sharedjokesandinformalcommunicationina
regularschoolsetting.Thiskindof informallearningisamajoraspectofahighschool
student'slife.
"Schoolplacementdecisions,incombinationwiththeexperienceofsuccessor
failuretoaccessinformationthroughformalorinformalcommunications,greatlyimpacts
opportunitiesforinteractionsofdeafandhardofhearingstudentswithpeers"(Stinson&
Foster,2000,p.199).Foster,LongandSnell(1999)agreethathereis limitedaccessto
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informallearningfordeafstudents.Schloss(1990)observesthatofteneducatorsassume
deafstudentswill acquiresocialskillsincidentallyasotherchildrendo. Thelimited
informallearningthatactuallytakesplacesuggestshisassumptionismistaken.
Deafstudentssharebasichumaneeds:tobeeducated,tomakefriends,to
reachasenseofself-identityandesteem,tobeactivelyengaged,tobelong.They
bringtoschoolnotsomuchahandicapasanalternateworldview,alongwitha
novelmodeofcommunication,a dunfamiliarobjectsandpatternsofbehavior
(Gaustad,1999,pp.176-177).
Regardlessofsufficientevidencesupportingbothproandconformainstream
education,it is importanttonotespecificandcurrentsocializationgapsfordeafstudents
inthemainstream,avoidinganyopinionastowhichistheaccurateplacement,asthis
differsforeachindividualdeafstudent."All studentsshouldhavetheopportunityfor
academicandpersonal/socialdevelopmenttothefullestextentpossible;nobodyshould
havetogiveuponetogettheother"(Foster,1989a,p.79).Regardlessofthedebate
withindeafeducation,itisnonethelessafactorofrealitythatmanyparentswill decideto
mainstreamtheirdeafchild.Indoingso,thetypicaldeafstudentwill facegapsand
barriersin informalleaming,socialdevelopmentandpeerinteraction(orlackthereof).
Thequestionremains:Whatarethebestwaystoimproveaccess,resolve
hindrances,andproduceamoreconstructiveenvironmentforalldeafadolescentsina
mainstreamsetting?Addressingtheissuesathandforteachers,tudents,andparents
whochoosetoparticipateinaschoolsystemthatincorporatesmainstreamclassesisan
importantcomponentinensuringafairandequaleducationfordeafstudents.In
isolation,it isdifficultforanystudenttolearn.Marcharketal.(2002)observedthat
7whenadeafstudentis isolated,limitsaresuperimposedontoacademicconfidence.In
mainstreaming,thedispersalofdeafstudentsinthepublicschoolsystemsi often
distributedwidely.Notonlyaredeafstudentsdifferentandisolated,teachersare
untrainedintheirneeds(culturallyandcommunicatively)andtherearecommunication
andinteractionbarrierswithpeers.Deafstudentsarefacingabattleandareunableto
fullyparticipateequallywithhearingpeers.Lookingatthesocialelementsforadeaf
studentis importantformanyreasons.It isessentialtoreduceanygapsinsocial
developmentfordeafstudents.Inastudyofsuccessfuldeafmainstreamstudentsby
LucknerandMuir(2001)thegeneraleducationteachersunderstoodthatdeafstudents
experiencethesameneedsanddesiresastheirhearingpeers.Bytreatingthedeaf
studentshesameasanyotherstudenttheymadesurethedeafstudentsfeltcomfortable
andanequalpartoftheclass.By eliminatingthefeelingof"other",deafstudentswere
abletoparticipatesuccessfullyinasupportiveenvironmentasanequaltohearingpeers.
Highschoolstudentsfaceissuesof self-concept,self-awareness,andself-identity.
"A reclusiveteenagermakespeersuneasy;theymakefunofhim;theysuspecthimof
beingaweirdo,amaladjustedoutcast"(Csikszentmihalyi& Larson,1984,p.179).
Teenagerswhointernalizethisattitudewill subsequentlyfeeluneasyabouthemselves.
Formainstreameddeafstudents,theseissuesareofmajorconcern.Withrespectto
culturaldeafidentityformations,Glickman(1996)observesthatheriseof
mainstreamingthreatensDeafculture.TomanyculturallyDeafindividuals,
mainstreamingcanbeviewedasaninfringementoftheDeafchild'srighttosigned
communicationa dDeafpeerinteraction(Glickman,1996).Isolatedeafstudentsfeel
disconnected,missingoutontheinformallearningthathis/herpeersareactively
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8involvedin(Luetke-Stahlman,1998).A mainstreameddeafstudentoftenistom,not
fittingintoeitherdeaforhearingculture.Deafstudentsfaceadolescentchangesin
additiontocommunicationa dlinguisticbarriers.Bybringingtheissueofthesocial
limitsfacedbydeafstudentsintofocusforteachers,tudents,andparentsitwill facilitate
awarenessandpossiblyimprovesocialandeducationalccessinmainstreamsettingsfor
deafstudents.
Themajorthemesthisreviewconsidersareasfollows:1)TheUnwritten
Curriculum;2)LRE (LeastRestrictiveEnvironment);3)Identity;Isolation/Socialization;
and4)TeachingStrategies.Eachthemewill exploretheliteraturepertainingsaidtheme
asit relatestothedeafstudentwithinamainstreamclassroomenvironment.The
informationprovidedwill supplythoseinvolvedwithadeafstudentinamainstream
settingwithareviewofliteraturethathasfocusedonsocialissues.Thisthesisis
designedprimarilytoprovideinformationformainstreamparticipantsoimprovethe
educationandsocialaccessfordeafstudents.Indevelopingapositiveandchallenging
learningenvironmentfordeafstudentsinthemainstreamit isessentialtoconsiderthe
effectsof isolation.Whatisrightandequalaccessforonedeafindividualmaynotbethe
sameforanother.However,withtheriseinstudentsbeingeducatedinthemainstream,it
isessentialtoaskwhatishappeningandwhatcanbedonetoaddressthesocialissuesfor
deafstudents.
Demographicsshowthatanincreasingnumberofdeafstudentsarebeingplaced
inmainstreamsettingsthroughoutthecountry(Karchmer& Mitchell,2003).The
numbersreflecthetrendsindeafeducationtowardsinclusionwithhearingpeersas
opposedtoresidentialschoolplacementsnationally.In thenationalsurveybyKarchmer
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9andMitchell(2003)studentsinthemainstreamfrom1988-1989countedfor26.9%.A
decadelater,thenationalnumberofdeafstudentsinthemainstreamjumpedto39.6%.
Consequently,inresidentialschoolstheenrollmentsdecreased(Karchmer& Mitchell,
2003).
UnwrittenCurriculum
Fromtheunwrittencurriculum,accesstosocialcodesandattitudes,healthabits,
games,moresareobtained.StinsonandLeigh(1995)notetheeffectcommunication
restrictionshaveonthe'unwrittencurriculum';"...inthemainstreamsetting,thedeaf
studenthasdifficultyaccessingthisunwrittencurriculum,evenwiththeaidofan
interpreter"(p.156).Garretson(2001)calculatestheamountoftimethatisactually
withinthewrittenandtheunwrittencurriculum."Thefactthatonly8%ofaschool-age
child'stotalhoursinanygivenyearisactuallyspentinaclassroom,whichsuggestthat
theunwrittencurriculum aywellbethemissinglinlcinthecontinuingeducational
handicapofhearingimpairment"(Garretson,2001,p.97).Furthermore,Garretson
(2001)notesthateducationismuchmorethansimplyacademics.Therearesocial,
psychomotor,self-help,andcommunicationskillsdevelopingduringtheformative
schoolyears.
StinsonandFoster(2000)contendthatstudentsdeveloprelationshipsand
friendshipsthroughinformalconversationsbasedoncommonbeliefsandinterests.
These"grapevines"andcasualinteractionscharacterizep erinteractions.Components
oftheunwrittencurriculumincludextracurricularactivities,hallwaybanterandpassing
notesinclass,allactivitieswhichthedeafstudenthasdifficultyacknowledgingand/or
accessing.A lotoflearningoccursinhighschoolduringthesemomentsof informal
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communications.Studentsshareinformationandlearntointeractwithpeersduringthe
informalmoments."Throughinformalconversations,they(students)learnhowto
interprettheirfeelings,getalongwithothers,leadorfollow,setgoals,andhowtothink
abouthemselves"(Stinson& Foster,2000,p. 194).
Therearetwomethodsofgaininginformationwithinschool.Informaland
formalearningtakesplaceateveryleveloflearning.Unfortunately,"evenwhen
informalconversationsdooccur,theyareoftenhaltingandawkward-phrasesmustbe
repeatedorwrittenout,andmisunderstandingsabound"(Foster& Emerton,1991,p.65).
Often,thecasualinteractionsthatareacrucialpartofanadolescent'shighschool
experience,whenoccurringbetweendeafandhearingstudentsaresuperficialnd
awkward.BrownandFoster(1991)foundthatintegratedcollegestudentsexperienced
casualacquaintanceshipsthatweretemporaryandminimal.Longlasting,close
friendshipsrarelyoccurred.Missedaretheinformal"subtle,unspokenfeedbackthat
teachersgivetostudentswithalookorquickgesture--allmissedwhenonemustfocus
attentionontheinterpreter"(Foster& Emerton,1991,p.65).In theclassroom,whena
deafstudentfocusesonaninterpreterand/orvisualcues,thesubtleinformallearningis
missed.Thisgapcontributesgreatlytotheincreasedisolationthatdistancesadeaf
studentfromhis/herhearingpeers.
LeastRestrictiveEnvironment
"Historically,publicpolicyandeducationalservicesforpeoplewithdisabilities
havebeenformulated,implementedandevaluatedwithlittleornoclientorstudent
involvement"(Foster,1989b,p.40).InthereflectionofdeafadultsbyFoster(1989b)
regardingthereflectionsofdeafadults,it isobservedthatoftenopinionsandideasof
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peoplewithdisabilitiesarefrequentlyignoredbythosewhodesignandimplementthe
servicesofwhichtheyareclients.Whenadeafstudentisplacedinthemainstream,
specialattentioneedstobegiven,viaeducatorsandcounselors,totheimpacthe
educationalsettingwithhaveontheacademic,ommunication,a dsocialdevelopment
ofdeafchildren(Stinson& Foster,2000).A keyconcernforculturallyDeafindividuals
istobeabletomaintain"abasicbeliefintherightsandabilitiesofDeafpeopletocontrol
theirownlives"(Glickman,1996,p. 127)
Inclusionhasimpactedeafstudentsgreatly."Whenit comestotheeducationof
deafandhard-of-hearingstudentsintheUnitedStates,schoolcompositionhasundergone
amajortransformation"(Karchmer& Mitchell,2003,p.22).In addition,Karchmerand
Mitchell(2003)completedastudyonthedemographicandachievementcharacteristics
ofDeafandHard-of-Hearingstudents.Inthisstudytheygatheredinformationthat
emphasizestheradicalissuesof importancefordeafeducationservices.Educational
placementshaveshiftedfromisolated,residentialsettingstointegratingdeafstudents
withinstructionalsettingswiththeirhearingpeers(Karchmer& Mitchell,2003).This
shiftdoesnotoftenaccountforcommunicationa d/orculturalbarriers.
StinsonandLeigh(1995)statethat"inclusion"oftenlumpsallchildrenwith
disabilitiesintotheregularclassroom.Theyfurthernotethathismayworkforsome
studentswithspecialneeds;however"inclusion"canhaveseriouspsychosocialimpacts
fordeafadolescents.ThisisreiteratedinGarretson(2001)whenit isstatedthatheleast
restrictivenvironmentprovisionscombinesallstudentsinaclassroomandtreatsthem
asif theyallsharesimilarneeds,problems,andinterests.However,Garretson(2001)
arguesthatdeafstudentshaveuniquecommunicationneedsthatdiffersubstantiallyfrom
- ---
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otherhandicappedchildren."Withoutadequatecommunication,therecanbeonly
minimallearningornoneatall"(Garretson,2001,p.90).
"Nolongeraredeafandhard-of-hearingchildrenpredominantlyreceivingtheir
schoolinginisolatedsettingsprimarilywithspeciallytrainedpersonnel"(Karchmer&
Mitchell,2003,p.22).Furthermore,fromstudyingstudentdemographicsand
achievement,theyfoundthefollowinginformation.
Fourpatternsaccountfor96.5%ofthestudentplacements(n=35,955):
1)regularschoolsettingsthatdonotinvolvetheuseofresourcerooms(31.7%of
thetotal)
2)regulareducationsettingsthatalsoincludearesourceroomassignment
(12.6%)
3)self-containedclassroomsinregularschools(28.5%)
4)specialschoolsorcenters,uchasresidentialordayschoolsfordeafstudents
(24.7%).
75.3%ofthestudentsinthe2000-2001AnnualSurveycanbesaidtobeeducated
inamainstreamfacility.
Incomparison,asperKarchmerandMitchell(2003),priortothepassingofP.L.
94-142,the1975-1976AnnualSurveyreported49%ofthedeafandhard-of-hearing
studentswereenrolledinresidentialschools.It isalsoimportanttonotethatKarchmer
andMitchellfoundthatintheregularschoolplacementstheprimarycommunication
modeforinstructionisspeechonlyat79.7%,whereas1.3%ofinstructionwasdonein
signonly.Thisalterationi theprimarymodeofcommunicationis importanttoconsider
theimpactof languageandcultureonsocializationandidentitydevelopment."This
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practicedoesnotfacilitatetheidentificationoflimitedEnglishproficiencythatisrelevant
toperformanceonstandardizedassessmentsforthosestudentswhousenon-standard
Englishdialectsorwhousesignedlanguages"(Karchmer& Mitchell,2003,p.29).
IdentityandIsolation/Socialization
Howdowepassonaculture?Clearly,asperCsikszentmihalyiandLarson
(1984),interactionsbetweenalreadysocializedindividualsandthosewhoarenotyet
socializedaidinthelearningofhabits,language,normsandvalues.Csikszentmihalyi
andLarson(1984)notethatasocialsystemismaintainedbyotherswithinthatsystem.
Whenadolescentsarebeginningtounderstandtheworldintheirownterms,beingalone
isoftendevastating"Solitudeisathreattotheexistenceofsocialsystems"(p.179).It
representsisolation,withoutsupportorcompassionfromothers.
TheresearchofCsikszentmihalyiandLarson(1984),foundthateenagerseport
feelingthelowestwhentheyarealone."Teenagerswhospendmoretimealonerate
themselvessignificantlyessfriendly,sociable,open,andself-conscious"(p.194).The
insecuritieswithinayoungadultareoftenconfoundedbysolitude.Thosewhodonot
havesupporthavedifficultyadjustingsolitudeandisolation.Regardlessofbeingdeafor
hearinganadolescentcanbeseverelyimpactedbyisolation."ForpeopleintheDeaf
community,deafnesshasasocialratherthananaudiologicalmeaning"(Glickman,1996,
p. 127).Theisolatedeafstudentinthemainstreamis limitedintheinteractionthey
havewithotherdeafpeersandadults(Foster& Emerton,1991).
CsikszentmihalyiandLarson,(1984)discusstheimpactofhavinganisolated
self-image."Andaswelookinward,theimageweseereflectedisthatofaperson
isolatedfromtheworld,impotenttoattracttheattentionofothers.Theresultisthatwe
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feelevenworse"(p.196).Unfortunately,mosteenagersexperiencedifficultyinfilling
solitudewithaproductiveactivity.CsikszentmihalyiandLarsonsuggestthismaybea
resultofneveracquiringthenecessarysocialskills.Glickman(1996)observesthat
"culturallymarginaldeafpeopledonot,bydefinition,haveawell-formedprioridentity"
(Glickman,1996,p. 133).Furthermore,culturallymarginaldeafpeoplesubsist"ina
stateof identityconfusionandculturalmarginalityfromthebeginning"(p.133).
Duringadolescence,peersareoftenguides.Foster(1989b)notesthatdeafadults
agreethatcontactwithotherdeafstudentswasimportantinthemainstreamenvironment.
Thisbondofsharedexperienceandcommunicationwasawonderfulwayforanisolated
deafstudenttoconnectintimatelywithanotherpeer.Sinceover90%ofdeafstudents
comefromahearingfamily,theconnectiontootherdeafpeersisanimportantpieceof
adolescentsocialdevelopment(Foster& Emerton,1991).WhendiscussingDeafidentity
development,Glickman(1996)notesthatdeafmainstreamedstudentsinteractwith
hearingindividualsbothathomeandatschool.Thisresultsinthedeafstudentfeeling
bothidentityconfusionanda"senseoffittinginnowhere,beingbetweenworlds,and
nowhereathome"(Glickman,1996,p. 138).
SeveralinformantsinFoster(1989b)reflectedonthelong-termimpactof
experiencesofbeingeducatedwithhearingpeers.Interactionwithdeafpeerscanbe
seenasakeytopersonalandsocialdevelopment.DeafadultsinFoster(1989b)
expressedregretatthelackofopportunityomeetotherdeafstudentsduringhighschool.
Onewoman oted"I didnothavemanyfriends.I wastheonlydeafthere.Andnot
havingmetanyotherdeafpeople,I didnotreallyunderstandmyselfeither"(Foster,
1989b,p.47).InthestudybyKent(2003)theconceptofhardofhearingstudents
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utilizingotherhardofhearingpeerstoidentifyandsupporteachotherisnoted.Havinga
sharedemotionalconnectionwithotherhardofhearingstudentsi animportant
componentforthem.
Perceptionsofsocietyimpactgreatlyonthedeafstudent'sabilitytosucceed
sociallyinthemainstream.InFoster(1989b)thisobservationismadewhenstudentsare
handicappedinwaysseparatefromtheirhearingimpairment."Self-confidence,asense
ofcommunityandacceptancewithinapeergroup,andprideinone'seducationarenota
functionofone'shearinglevel"(Foster,1989b,p.54).Theacceptanced afstudents
mayexperienceinthemainstreamreliesontheactivitiesandattitudesthatoccurwithin
theschoolcommunity(Cambra,2002).Imposeduponthedeafstudentarebarriersputin
placebytheinterpretationfdeafnessbyteacher,students,andpeers."Thehearing
impairedchildmustnotonlystrugglewithlearningsocialroutinesandaccepted
behavior,butheorshealsomustdealwiththemisconceptions,stereotyping,and
prejudicesofsociety"(Sanders,1988,p.9). Thenegativeviewsthathehearing
impairedindividualexperiencesareadirectresultoftheregardinwhichheorsheisheld
bytheircommunity(Green,1976).
ThestudentsinterviewedinIsraelitetal.(2002)feltthatidentifyingthemselves
ashardofhearingautomaticallyrelegatedthemtoagroupdifferentthanthatofhearing
classmates."Thestudentswereawareoftheirmarginalizedstatusduetothepower
differentialsbetweenthemselvesandthedominanthearingculture.Theydescribed
situationsinwhichtheywere"othered"bymembersofthehearingcommunity,both
peersandteachers"(Israelite,etaI.,2002,p.144).AsBrownandFoster(1991)observed
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"it isclearthatdeafstudentswerebeingevaluatedwithreferencetoahearingnorm"(p.
25).
Withminimaleducationand/orunderstandingofdeafness,it isdifficultfor
hearingadolescentstoacceptapeerwithsuchdifferentcommunicativeandcultural
needs."Verylittle"integration"istakingplace:Thehearingstudentsendtolookdown
onorpatronizethedeafchildrenbecausetheyneedhelporspecialsupport"(Garretson,
2001,p.92).Kent(2003)alsosupportsheideathatperceptionsofhearingpeersare
integraltothesocialdevelopmentofthedeaforhardofhearingstudent."...identifying
oneselfashardofhearingcontinuestobesociallyundesirableformainstream
adolescents"(Kent,2003,p.322).Often,reactionstohearingimpairedindividualsfrom
ahearingperson'spointofviewareoneofdifference,fosteringfeelingsofpityor
sympathy.Thisistypicallyareflectionofthatwhichisbeyondthehearingpersons'
understanding(Green,1976).Schloss(1990)notesthathearingimpairedchildren,given
thatheyexperienceweakerexposuretosocialskillsbuildingandfeedback,mightnotbe
expectedtomaintaintheappropriatelevelsofsocialnorms.
Nevertheless,inthecollaborationstudybyGaustad(1999),agroupofdeafand
hearingstudentsparticipatedinacooperativel arningenvironment.Hearingstudents
wereprovidedwithsignlanguageinstructionandbasicdeafcultureinformation.In the
cooperativeenvironment,deafstudentswereinformedofthejointinstruction.Integrated
lessonswereusedinthiscollaboratione deavor."Withtheexceptionofoneofthe
D/HHclass,theresponsesof studentsothecollaborativeunitswerebroadlypositive"
(Gaustad,1999,p. 180).Thisstudycollaboratedtoimprovetheinteractionsand
understandingbetweendeafandhearingstudents.Thehearingstudentsreportedthat
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theyenjoyedtheopportunityolearnaboutdeafnessandworkwithdeafpeers.Thedeaf
studentshowever,feltoverwhelmedandscaredinthehearingclassroom.Itwasalso
notedinthisstudythat"differencesbetweenthestudentsfrequentlyresultedinexclusion
ofthedeaf/hardofhearingstudents"(Gaustaud,1999,p. 181).BrownandFoster(1991)
interviewedhearingcollegestudentswhointeractwithdeafstudentsonanintegrated
collegecampus.Informantsfeltthathoughacademicallynodifferencexisted,the
classroomwasnotsupportiveofsocialinteractionsbetweenhearinganddeafstudents.In
addition,therewerelimitedopportunitiestolearnhowtoovercomediscomfortassociated
withdeafindividualsanddeafness.
Duetotheextensivepreparationforthehearingstudentsandthelimited
instructionforthedeaf/hardofhearingstudentsinthestudybyGaustad(1999),teachers
agreedthatdeafstudentsneedtrainingtoenablethemtoapproachcommunicationwith
hearingpeers."Teachersconcludedthatmorefrequentcontactbetweenthegroupsof
studentswasnecessaryandthatopportunitiesforongoinginformalcontactneededtobe
available"(Gaustad,1999,p. 182).
Youngadultsoftenfeeltheneedto'fit in'. Whenadeafstudentis isolatedinthe
mainstream,theyaretypicallysocialoutsiders.StinsonandFoster(2000)discussthe
negativeimpactofbeinganoutsider.Theynotethathosewhoremainontheoutsideof
thenorm,whoareneverincludedininformalcommunications,orwhohavelimited
friendshipsandfeellonely, aremorelikelytohavelowerlevelsofconfidenceand
esteem."Thehearingviewofmainstreamingisthatit facilitatesintegrationofdeaf
childrenintohearingsociety.TheculturallyDeafviewofmainstreamingisthatit
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constitutesisolationfordeafchildrenandaseriousthreattoDeafculture"(Glickman,
1996,p. 137).
Youngadultsbegintounderstandthatheyarecapableofformingaunique
identityforthemselves,lookingtopeersforopinionsandinsight.In thestudyby
. Gaustad(1999),wheredeafandhearingstudentswereinvolvedinacooperative,
collaborativel arningenvironment,teachersobservedthatmoreopportunitiesforstudent
contact,especiallyinformalinteractionseedtobeavailabletodeafstudents.
Marscharketal.(2002)observedmanydeafstudents'mainstreamsettingsdonot
oftensupportanenvironmentthataidsindevelopingnormal,healthysocializationskills.
Moreimportantly,Marscharketal.(2002)goontosaythatcommunicationbarriers
impedesocialrelationshipsandsetdeafstudentsapartfromtheirhearingpeersasbeing
inherentlydifferent.Glickman(1996)concurs,observingthatwithoutacomfortable
languagesystem,achildlacksthetoolstorelatetofamilyandsocialsituations."The
childalsolacksthemajortoolneededtothinkabouthimselforherselfabstractlyand
thereforetoformanidentity.Thischildisbothsociallyandpsychologicallymarginal"
(Glickman,1996,p. 134).Deafstudentsendtoleadalonelylifeinthemainstream
environment."Deafstudents... areleadingaratherlonelysocialifewithoutan
interactive,communicatingpeergroup"(Garretson,2001,p.92).
Formingsocialandindividualidentitiesi anawkwardjourneythatall
adolescentswill experience,deaforhearing.StinsonandLeigh(1995)discussthis
difficultjourneyasdeafstudentshavesocialadjustmentimpediments,"less
understandingofwhatisgoingonandhowothersarereactingtotheirbehaviorsresults
in lessaccurateself-imageand,possibly,lowself-esteem"(Stinson& Leigh,1995,p.
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154).AccordingtoStinsonandFoster(2000),socialconnectiontopeersisessentialto
developingindividualandculturalidentity.Whenadeafstudentisculturallymarginalit
maymanifestintheabsenceofvaluableandcomfortablemembershipinthesocialgroup
theyinteract(Glickman,1996).
Withouthesesocialconnectionsandskillstheywill consistentlyfeel
disconnectedfromtheirschoolcommunityandcarrythatdisconnectiontotheoutside
world."Byworkingoutdifficultrelationships,they(students)learnhowtoadvocatefor
themselvesinlaterlife,discoverthelinebetweenassertivenessandaggressiveness,and
developcollaborativeworkskills"(Stinson& Foster,2000,p.195).Whendeaforhard
ofhearingchildrenleaveschoolwithminimalsocialinteractionexperience,theyareless
abletomeethesocialenvironmentdemandsoftheiradultlives(Sanders,1988).
Positive,informalpeerfeedbackandinteractionsareessential.Deafstudents
needtohaveequalopportunityocommunicatewithpeers.Withoutpeerfeedbackand
modeling,adeafadolescentmayhaveamoredifficultimecomingtounderstandwho
theyare.Feedbackisessentialinthedevelopmentandmaintenanceofsocialskills.
Sanders(1988)observesthatwithlimitedcommunicationavenues,deaforhardof
hearingchildrenoftenactout.If theydonotreceivevalidfeedbackregarding
inappropriateb haviors,negativebehaviorsarereinforced.
In astudybyGarrison,LongandStinson(1994),aquestionnairewascompleted
bydeafstudentsinthemainstreamsetting.Questionsaskstudentsaboutpositiveand
negativecommunicationexperiencesintheclassroom."...deafstudentsexpressed
considerablecomfortcommunicatingwithotherdeafstudents"(Garrison,etal.,1994,p.
137).Conversely,deafstudent'sresponsestowardshearingstudentsreporthathey
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experiencealackofcomfortcommunicating.". .feelingcomfortablecommunicating
withhearingstudentsi themostdifficultaspectofclassroomcommunication"
(Garrison,etaI.,1994,p.137).
Peernetworksareessentialforidentitydevelopment.Includedinthereflections
studybyFoster(1989b)it isnotedthat"peersupportprogramsfordeafstudentsare
helpfulinpromotingasenseofself-worthandidentitywhichisotherwiseunattainable
"...withinthelargerhearingculture;thedeafcommunityisanaturalformofsuchpeer
support"(Foster,1989b,p.53).StinsonandLeigh(1995)alsofoundthat,fordeaf
students,peerinteractionswithotherdeafstudentsprovidemoresatisfactionthando
interactionswithhearingpeers.Garrisonetal.(1994)agreethat"mainstreamstudents
feltmostcomfortablecommunicatingwithotherdeafstudents,leastcomfortable
communicatingwithhearingstudentsandmoderatelycomfortablecommunicatingwith
teachers"(p.137).
It is importanttoask: Howimportantiseffectivelycommunicatingwithhearing
peersandteachersinamainstreamsetting?Garrisonetal.(1994)foundthat
"nervousnessandfrustrationlevelsriseincommunicationbetweenrespondentsand
teachers.Maximaldiscomfortoccurswhenthedeafrespondentscommunicatewith
hearingstudentsinclassroomsettings"(p.139).Thesefindingsindicatetheimportance
ofdeaftodeafpeerinteractionsinamainstreamsetting.ThisissupportedbyMarschark,
et.al(2002)whentheyobservethatapossiblemainstreamingdilemmaisthathe
dispersalofdeafchildreningeneraleducationclassroomsoftenisonlyonedeafstudent
inaclassroomand/orschool.
--- - - --- -- - - - --
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Foradeafstudentwhois isolatedinthemainstream,contactsaremostoftenwith
hearingindividuals(Stinson& Leigh,1995).StinsonandLeighgoontoexplainthatfor
adeafstudent,communicationa dconnectionwithadeafindividualiseasierbecauseof
sharedexperiences."Deafchildrenaremorelikelytoidentifywithotherdeafpeopleand
aregenerallymoreemotionallysecureandfeelmoreacceptedinrelationshipswithdeaf
peersthaninthosewithhearingpeers"(p.157).
StinsonandLeigh(1995)discussthemultitudeofchallengesthatcanoccurto
avertaccesstothenormsofhearingsociety.Thislackofaccesshinders,andmayeven
block,thechild'snormaldevelopment.Thedeafadolescentmayask:"AmI Deaf,hard-
of-hearing,orhearing?WheredoI belong?"(Glickman,1996,p. 136).Thehearing
worldisoftenunpreparedtofacilitateappropriated afculturalidentityforthedeaf
adolescent(Glickman,1996).
It hasbeenobservedthatdeafstudentsarefacedwithaneducationaldilemma.
DatafromFoster(1989b)demonstrateshatin interviewswithgraduatesfromthe
NationalTechnicalInstitutefortheDeafatRochesterInstituteforTechnologyfeelthat
thereisa'trading'ofacademicforsocialopportunityinthemainstream.Another
importantobservationi theReflectionsstudybyFoster(1989b)isthatdespitethefact
thatsuccessfulintegrationisanacknowledgedgoal,meaningfulsocialinteractionsand
friendshipsbetweendeafandhearingstudentsaredifficultoachieve.Importantly,the
Fosterfindingshowthatdeafadultsreflectonexperiencesmostoftenfromhighschool,
indicatingthathiswasatimeofgreatsocialdifficultyandidentitystruggles.
A deafadultlookingbackonhighschoolexperiencestatesthatitwasn'teasyin
schoolwithmanyfrustrationsandtheneedtoworkharderthenhearingpeerstokeepup
-- ---
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(Foster,1989b).However,inastudyofltinerantTeachersbyLucknerandMiller(1994)
73%ofthestudentswhoareservedinregularclasseshavegoodsocialskills. However,
it is importanttorememberthat77%ofthestudentsinthesamestudyhaveintelligible
speechand62%aregoodspeechreaders.Anotherimportantissueisthatitinerant
teachingenerallymeansthatheytypicallyobservethedeafstudentin isolation."Only
withanon-sitevisit(tothegeneraleducationclassroom)cantheitinerantteacherobserve
allaspectsofacademic,socialandcommunicationdemandsastheyinteractina
spontaneoussituation"(Luckner& Miller,1994,p. 116).Teachersofthedeafhavetobe
accountableforincreasingtheirskillsandknowledgetoprovideafoundationtoaid
mainstreamdeafstudentswithaclassroomcenteredenvironment.By facilitatingamore
activeandinteractivel arningenvironment,teachersofthedeafcanfacilitatean
environmentofmutualtrustandrespect(Bateman,2001).
InFoster(1989b)mostdeafadultsagreedthatheyhadlesstimetodevoteto
socialactivitiesbecausetheywerestrugglingtomaintainacademicsandneededtoseek
outadditionalhelpwithschoolwork.This,inadditiontocommunicationgaps,
contributestodeafisolationinthemainstream.Themultitudeoffactorscontributestothe
isolatedfeelingsadeafstudentexperiences."Thegeneralacceptanceofdeafstudentsin
academicsettingsdidnotextendintothesocialdomainofcampusgroupsandactivities
suchaspartiesandclubsandgeneralsocialinteraction"(Brown& Foster,1991,p.24).
Ontheotherhandwithappropriateandconsciouseffortandinterventiontheacceptance
ofdeafstudentsintheclassroomcanbeimprovedupon.Cambra(2002)statesthathe
greaterthelevelofacceptanceintheclassroom,thegreaterthefrequencyof social
interactionswill takeplace.
-.
-
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A deafadultremembersinFoster(1989b)"...highschool,badexperience...I'm
theonlyonedeafthere,andit'shardformetogetalongwithpeople..they'dpickon
me...andtheydidn'tunderstandwhatI wassaying"(p.44).Thisroleasanoutsider
contributedtominimalqualityfriendshipsinhighschool.Anotherdeafadultnotedthat
theyhadcasualinteractionsbutnorealpersonalfriendships.StinsonandLeigh(1995)
supportthiswhentheystate"Formanydeafstudents,thesocialconsequenceofafull
inclusionapproachtoplacementis isolation"(p.154).
InformantsinFoster(1989b)feltlikeoutsidersinhighschool.With
embarrassmenta dcommunicationbarriers,isolationasdescribedbytheinformantswas
acriticalpartoftheirmainstreamexperiences.Studentswhofeelunacceptedbytheir
peersinthesocialrealmarelesslikelytoparticipateinclassroomdiscussionsand
activities.Groupsofhearing(66%)anddeaf(44%)collegestudentsreported
participationi classisanessentialpartoffeelinglikeanequalmemberofaclass(Foster
etaI., 1999).
In Kent(2003)it isnotedthathardofhearingstudentsexperiencetheperception
offeeling"leftout"orbeingundesirablewhendescribingtheirsocialrelationships.
StudentsinIsraelitetal.(2002)notedthedifficultiesfittinginwithhearingstudents.
Onestudentobserved"Whenyouareinthemainstreamclass,youkeepthingsprivate
becauseyou'reafraidofwhatotherpeoplewill thinkordotoyou"(Israelite,etaI.,p.
141).TheconsensusofthehardofhearingstudentsinterviewedinIsraelitetal.was
thatherewasafeelingofwantingtobeincludedbutfeeling"anxiousandmistrustful
aboutheirencounterswithhearingpeers.. " (p.141).
--
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Inordertotakefulladvantageoftherangeofformalandinformalclassroom
experiencestudentsmustbeabletoconnectwithintheclassroomtothesocialnetwork.
"Whencommunicationaccessis limited,effectiveparticipationi theclassroom...is
hindered,andthegrowthofhealthysocialrelationshipsisblocked"(Stinson& Leigh,
1995,p.155)."Thecomprehensiondimensionofcommunicationeaseisconcernedwith
theamountandqualityof informationthatanindividualreceivesandsends.Affective
responsestocommunicationmaybepositiveornegative"(Garrisonetat.,1994,p.133).
Foster(1989b)notedthatif thegoalofmainstreamingisnormalization,thanthe
successofmainstreamschoolprogramsmustbemeasuredintermsoftheabilityofall
graduates.topursuefullandsatisfyingliveswithinthelargermainstreamofAmerican
culture.Deafadolescentsexperienceobstaclestosocialsuccessinanisolated
environment.FosterandEmerton(1991)reportedthat"over75%oftheschoolsinthis
countryhavingdeafpupilsreporthatheyhavethreeorfewerdeafstudentsintheir
system"(p.67).Thedeafchildinthemainstreamlacksacommunityof culturally
similarpeers.Deafchildrenareabletomasktheirdeafness,makingitmoredifficulto
pinpointheareasofneed.Garretson(2001)pointedoutthatbecausedeafnessi
invisible,peopleoftenareunabletorecognizethedeficitsandholesthedeafstudent
experiencesinthegeneraleducationclassroom.Peersupportprogramsfordeafpeople
ofdifferentagesandinavarietyofsituationsmaybehelpfulinpromotingasenseof
self-worthandidentitywhichisotherwiseunattainableorverydifficultoachievewithin
thelargerhearingculture(Foster,1989b).
Facingsocialchallengesi acomplexandin-depthissue.Marscharketat.(2002)
establishthatinvolvementinschoolactivitiesdecreaseacademicareasfordeafstudents.
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Oftendeafstudentswill havetotrade-offonefortheother(Foster,1989b).Withsocial
challenges,it isdifficultforthedeafstudenttobesuccessfulineithervenue.Whetherit
isdevelopingidentity,maintainingvaluableinteractionswithpeers,orsimplyhaving
equalaccesstotheunwrittencurriculum(informaleducation),deafstudentsfacesocial
challenges.Theneedtoeitherapplyoneselftoacademicsorchoosetopartakeinasocial
lifeisoftenarealityfordeafstudents.StinsonandLeigh(1995)discussthe
communicationdifficultiesinthemainstreamclassroomandnotethatsuchstrainedand
laboriouscommunicationisunlikelytoresultinhealthypeerelationships.
Deafstudentsinthemainstreamexperienceisolationandoftentimeshavetrouble
gainingaccesstoasocialife. Kent(2003)hypothesizedthatwhencomparinghearing
withhardofhearingstudentbehaviors,hardofhearingstudentsmightbemorelikelyto
reportnegativexperiencesthantheirhearingpeers.Students,ages11,13,or 15,who
identifiedthemselvesa havingahearingloss,reportedstatisticallysignificantlevelsof
feelinglonelyorexperiencingbeingalone"(Kent,2003,p.320).Kentconcludesthat
hardofhearingstudentswhoidentifythemselvesa havingahearinglossmay
experienceapsychologicalrisk.
AsnotedinStinsonandLeigh(1995),schoolsneedtobeawareofthe
psychosocialneedsofstudentsinadditiontotheeducationalresponsibilities.
Communicationbarrierstendtocomplicatesocialrelationships.LucknerandMiller
(1994)notedthatone-to-oneworkthatisdonebyitinerantteacherscouldbedonebythe
professioni thegeneraleducationclassroomwiththestudentandsomeofthestudent's
peerswhoalsocouldbenefitfromtheadditionalttentionandassistance.
26
Isolatingthestudenttoworkone-on-onewithanitinerantteacherofthedeafcan
bebeneficial.However,whenonedeafstudentisisolatedinthemainstream,itmight
behelpfultoprovideservicestothestudentinthegeneralclassroom,modeling
appropriatecommunication.Itmayalsobebeneficial"providingservicestothe
studentinthegeneraleducationclassroom"(Luckner& Miller,1994,p. 116)asthis
will provideincreasedopportunityointeractwithclassmatesinanormalsetting.The
conceptof isolatingadeafstudentwithateacherofthedeafis furtherexploredby
Marscharketai.(2002)whostatethatstudentswhoarepartiallyseparatedmay
experiencestigmatization.Thusreiteratingthepointhathosewhoarereceiving
partialsegregationmayhavemoredifficultywithsocializationand"fittingin".
Beyondthesignificantsocial-emotionalconsequencesofbeingdifferentand
oftenunabletocommunicatewithpeersduringtheschoolyears,teachersmaybe
unfamiliarwiththeneedsofdeafstudentsandill-preparedtoensurethatheyare
abletofullyparticipateequallywithhearingstudentsofthesameage
(MarscharketaI.,2002,p. 58).
TeachingStrategies
Teacherswhohavedeafstudentsinthegeneralclassroomneedtobeawareofthe
behavioralndsocialissuesthestudentwill faceinthemainstream.TeachersoftheDeaf
mustbeabletosharethisinformationandconsultwithteachersinthemainstreamwith
deafstudents.InthestudybyLucknerandMiller(1994),theperceptionsof itinerant
teachersandthecharacteristicsofthestudentsservedwascompiled.Only27%of
itinerantteachersarecertifiedbytheCouncilofEducationoftheDeaf.
----
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AsnotedbyRider(2000),specialneedstudentsareoftenvictims,emotionally
neglected,andhavedifficultyrelatingtopeers.Inordertoaddressthisissue.Rider
(2000)establishedastudytestingthe"buddyingsystem"whereanolderstudent
consistentlymentorsayoungerstudent.Theolderstudentmustconnectwithandmake
acommitmenttotheyoungerstudent.Thiswouldaidthedeafstudentinfeelingmore
secureaswellashelpingthemconnecttotheirschoolcommunity.Theconceptof
establishingahearingpeertutorisalsosuggestedasasupportfordeafstudentsby
Luetke-Stahlman(1998).
"Schoolshelpstudentsbecomeawareoftherules,norms,andexpectationsof
societyandhelpstudentsmovetowardeventualeconomicself-sufficiency"(Stinson&
Foster,2000,p. 191).By encouragingopennesstodiversity,especiallybyteachingall
students,deaforhearingaboutdeafculture,adeafstudentisolatedinthehearing
majoritywouldbebetterabletofeelcomfortableandmoreacceptedsocially.Another
methodtofosterpositiveintegrationistosupplyteachersandstudentswithtoolsto
betterinteractwithdeafstudents."Mainstreamschoolsmayconsiderofferingboth
deafandhearingstudentscoursesinsignlanguageanddeafculture"(Stinson& Foster,
2000,p.206).ThisisconsistentwithGaustad(1999)whonotedthathearingteachers
needtohaveeducationalsupportinordertosuccessfullyinteractwithdeafstudents.
BrownandFoster(1991)agreethatwhenhearingcollegestudentswhointeractin
integratedclassroomswithdeafpeerstheyfeltthatcoursesindeafawarenessandsign
languageinstructionmightfacilitatesmootherinteractions.
Teacherscanbepositiverolemodelsfordeafandhearingstudents.Asobserved
inGaustad(1999),"onenoteworthyresponseincludedtheobservationthathe
- - -- - - --
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teachers'abilitytodemonstratethepossibilitiesforworkingsuccessfullytogethercould
serveasamodelfortheirstudents'cooperation"(p.185).Oneofthestudents
interviewedinthestudybyIsraelitetal.(2002)feltthatwhenteacher'sattitudes
towardsdeafstudentintegrationarenegative,it ismoredifficultomakemainstream
friends.Studentsalsopointedtotheneedtoeducatemainstreamteachersandhearing
peersabouthardofhearingissues.
Inhighschool,thesocialsystembecomesmorecomplex.Youngerchildrenare
moreacceptingofdifferences.Inastudyofacceptanceofdeafstudentsinaregular
classroom,Cambra(2002)findsthat"...theolderthehearingadolescent,theless
acceptancethereisfordeafstudentsintheclassroom"(p.42).A deafchildmay
experiencepositivesocialexperiencesintheyoungergrades(Green,1976).However,
asachildmaturesthesocialenvironmentchangesdramatically.Teachersneedtobe
awareofthisenvironmentandaidallstudentsobeawareofabilitiesratherthat
disabilities(Green,1976).Learningexperiencesmustbetailoredbyeducatorsto
cognitive,physical,socialandemotionallevels(Sanders,1988).
If hearingstudentsand/orteacherscontinuetoacceptstereotypesaboutdeafness
thedeafstudentwill remainisolated.FosterandEmerton(1991)statethathose
hearingstudentswhoneverinteractorlearnthetruthsaboutdeafcultureneverdevelop
theskillstodealwithdiversity.Notonlywill youfostergrowthintheclassroombut
thisopennesswillbemorelikelytocontinueintoadultlife. Thestudentswill bemore
likelytointeractwellwithallkindsofpeopleofdiverselanguage,cultural,and
personalbackgrounds."Integrationandmulticulturaleducationarenotonlyforthe
minoritystudentbutalsoforthemajority.Segregationi theschoolscanonlyleadto
--
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segregationi theneighborhoods,churches,ocialclubsandcorporations"(Foster&
Emerton,1991,p.69).Mainstreaming,withpropersupportandimplementation,can
fosterpositiveattitudestowardsdiversity.Jaussi,(1991)observedthatideasregarding
segregationa dstereotypesoftenexistpriortoschoolandbeforeanyinteractionswith
deafstudentscantakeplace.Thisattitudeof"outsider"caninfluencehowadeaf
studentinteractswithhearingpeers."Classroomintegrationshouldemphasizethe
similaritiesamongstudents,ratherthantheonepointofdifference"(p.7).
Althoughthe"buddyingstudy"byRider(2000)wasnotdonespecificallywith
deafstudentsitdoesshowhowpositivesupportfromapeercaninfluencebehaviorand
self-esteem.Childreneedconsiderablesocialandemotionallysupport.The
"buddyingsystem"(Rider,2000)hadapositiveffectonachild'sschoolifeanditis
easytoestablishandmonitor.This"buddyingsystem"utilizesresourceswhile
presentingapositiveconnectionbetweenpeers.Itmightbeinferredthatahearing
studentandadeafstudentmightbelinkedinordertofacilitateasocialconnection
therebydecreasingthedeafstudentchancesof isolation.
Inadditiontofosteringanincreasedacceptanceofdiversity,theteacherwhois
abletoadaptandmodifyforthedeafstudentis,inessence,aidingallstudents.Teachers
oftenneedtomodifyteachingtoaccommodatevarioustypesof learners
(http://www.cast.org/ncac/TheMainstreamCurriculum2834.cf ). Cambra(2002)
suggestshereishopethatmainstreamdeafstudentscanbecomemoreacceptedinthe
generalclassroomwithmodifications.Byintroducingcooperativel arningactivitiesand
buildingstrongsocialrelationsforallstudents,theattitudeoftheclasscanchange
(Cambra,2002).Anaddedbonusofmodificationsintheclassroomcanbeincreased
- - -
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understandingforallstudents(Fosteretal.,1999)."It isimportanttoidentifyteaching
practicesthatbothmeetdeafstudents'needsandarebeneficialtoallstudents"(p.234).
Anotherwaytomeethelearningneedsofallstudents,deafandhearingisto
applytheprincipleofmultipleintelligences.Byutilizingtheprinciplesofmultiple
intelligences,ateacherwill.touchuponavarietyof learningneedsnotonlyforthedeaf
studentbutforallstudentsinthegeneraleducationclassroom.Silver,StrongandPerini
(2000)suggestthefollowingstrategiesforpromotingsocialinteractionsandgroup
learning:usingreciprocalleamingwherestudentsworktogetheraspeerpartners,team
gamestournamentswherestudentsworktogetherinteamstopracticelearnedmaterial,
usingacircleformationtoshareinformationanddrawconclusions,roleplayinginwhich
studentsassumetherolesofothersandreflectonotherpointsofview,improving
empathytowardthepositionofothers,andfinally,teachingroupswherestudentslearn
informationthenrotategroupstoteachaboutheirtopicandlearnaboutanothergroup's
topic.(SilveretaI.,2000,p.111).
Garretson(2001)proposedthatheimportantcharacteristicsforanappropriate
mainstreamenvironmenteedtoincorporate:
...theuseofclearandunderstandablecommunicationinbothinstructionand
peerinteraction;relevanceandexcellenceofboththeeducationalprogramitself
anditssupportservices;responsivenesstoandfromthesocialenvironmentwithin
whichtheeducationalprogramoccurs;inclusionofadultdeafrolemodesinall
aspectsoftheprogram;andawarenessandappreciationamongthestaffand
studentsfortheculturalrootsofthedeafperson(pp.95-96).
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Israelitetal.(2002)emphasizedthevalueofhavingateacherfacilitateaclassroom
communitythatsupportsmeaningfulandsignificantsocialinteractionsamongpeers.
Lang,McKeeandConner(1993)surveyedcollegeteacherswithbothdeafandhearing
students.Deafcollegestudentsregisteredintheircourseswereaskedtorespondto
questionsrelativetoteachercharacteristics.Ratedhighlybyteachersandstudentswas
theneedtounderstanddeafness,deafpeopleanddeafculture"(LangetaI.,p.254).Also
itwasnotedthateachersmightconnectwithstudentsbyestablishingwhatexpectations
ofeffectiveteachingareandhowtheclassmightcooperateolearnmosteffectively.
Accordingly,deafstudentsinthestudybyLang,DowalibyandAnderson(1994)
identifiedcriticalteachingincidents... "incorporateavarietyofcommunicationskills
andteachingstrategiesandsubtlyinfusethemintoateachingstylethatestablishes
rapport"(p.127).
Despitethebarriersdeafstudentsfaceinthemainstreamitcanbeapositiveand
rewardingexperience.Foster(1989b)notedinthestudyofreflectionsfromdeafadults
thatgiventheisolation,onemightexpectregret.Tothecontrary,thisexperienceoften
developedprideintheabilitytoovercomeobstacles.StinsonandLeigh(1995)conclude
thateverydeafchildhasvariedneedsandinclusionmaynotbethebestplacementforall
deafstudents."A continuumofeducationoptionsisessentialtoensurethatisolation
remainsataminimumandthatstudentshaveoptimalopportunitiesforpsychosocial
development"(p.158).
It isessentialnddifficultoestablishappropriateeducationalprogramsfordeaf
students.Factorstobeconsideredarevast:academic,social,emotional,communicative,
linguistic,andcultural.(Luckner& Miller,1994)."Giventhetime,energy,andfinances
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thathavebeeninvestedinimplementingmainstreaming,it isdisturbingtorealizethatwe
arestillrelativelyuninformedabouthowtomakeitworkeffectively"(p.118).Proper
andcautiousimplementationsessential.FosterandEmerton(1991)notedthateachers,
counselors,andschooladministratorsshouldberequiredtolearnatleasthebasicsof
deafcultureandsignlanguage.By showinganeffortointegratethedeafstudentintoa
positiveandsupportiveenvironment,thedeafstudentismorelikelytofeelwelcomed
andunderstood.Jaussi(1991)discussesthenegativeimpacteacherscanhaveif theyare
notabletogainaccesstoprofessionaldeafeducationconsultation.Teachers,without
knowledge,canoverlookthepotentialofdeafstudents.Deafstudentswhoareignoredor
pitiedbyteacherstendtobeinhibitedintheclassroom.Thisattitudeperpetuatesthe
socialisolationofthedeafstudent.
Aboveandbeyondtheissues;betheycultural,social,linguistic,oracademic,it is
importanttorememberthatdeafstudentsareindividuals.AsnotedbyStinsonandFoster
(2000),mainstreamprogramsmustrecognizetheneedtoaddresslimitationsofplacing
anisolatedeafstudentinamajorityofhearingpeers.Deafstudentsneedthe
opportunityointeractwithdeafcultureandbothdeafandhearingpeersinapositive
environment.Israelitetal.(2002)observedthat"...hardofhearingstudentsfindsocial
supportandvalidationoftheiridentitiesthroughinteractionswithhardofhearingpeers
(p.146).Wilson(1997)notedthatadditionalinteractionswithdeafpeersareimportant
inadolescence.MainstreamstudentsmightbecomeinvolvedinDeafsummercamps
and/orDeafclubactivitiesafterschool.A goalofmainstreamingisnotonlytohelp
hearinganddeafstudentsinteractwitheasebuttomakedeafstudentsawareofthefact
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thatheydonothavetobeoutsiders..."alwaysontheothersideofthewall,lookingin"
(Jaussi,1991,p.9).
ThefindingsbyGaustad(1999)establishedthatdeafstudentscanbenefitfrom
mainstreameducation,giventhatpeersocialinteractionisimprovedandfacilitated.
"Hearingstudents,if theyaretoapproachinteractionswithdeaf/hardofhearingstudents
withfeelingsotherthantrepidation,musthavetheirquestionsandmisgivingsaddressed"
(Gaustad,1999,p. 177).Gaustadalsoencouragedworkingtowardinclusioninapositive
way,promotingopportunitiesforstudentsandteacherstoutilizetheiruniqueskills.
"Respectandfriendshipcomewithknowledge,andrealknowledgederivesfrom
interaction,otcoexistence"(p.188).
In thecontroversiesthathaveragedforcenturiesandinthemorerecentones
ongoingtoday,thetendencyistopolarizeducators,parents,andother
gatekeeperswhosephilosophicalviewsrarelyoradequatelyrecognizethe
universaltruththatnoonemethodoreducationalenvironmentis suitableforall
students(Marscharketal.,2002).
Furtherstudiesmightakeintoconsiderationtheperceptionof stigmainthe
UnitedStatesandhowthiscaninfluenceadolescents'socialgroups.Alsoit is important
torememberthevastdifferencesinthelevelsofhearinglossexperienced.Anotherissue
isearlyidentificationandinterventionasthismaycontributeo"onewondershowmany
moreunidentifiedhardofhearingstudentsare'hidden'" (Kent,2003,p.322).There
havebeenobservationsabouthardofhearingstatusbeinglinkedtosocioeconomic
groupings(Kent,2003).Itmightalsobehelpfultodifferentiateb tween"speechonly"
vs."signonly"withinterpreterassocializationmightbedifferentforthosewho
---
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speechreadndhaveunderstandablesp echvs.signonlywithminimalspeechor
speechreadingskills.
Aboveall,deafeducators,regardlessofeducationphilosophy,mustremember
thatdeafstudentsarestudentsfirst,andshouldbegiventhesameopportunitiesto
developasenseof identityandsocializeasanystudent."Asthereisnoonepsychology
ofthedeaf,hearingimpairedchildrengiventheopportunitywillreflectheadjustments,
theproblems,thefeelingsofallchildren"(Green,1976,p.85).
Conclusion
Thisreviewinvestigatedtheexistingsocialaspectsfordeafstudentsparticipating
inmainstreamlearningenvironments.Theunwrittencurriculumisapieceofhighschool
thatisoftenoverlooked.Mainstreamteachersaretypicallyunawareoftheneedsofdeaf
students.Thislackofknowledgecontributestoateacheroptingtoignoretheissuesand
allowthestudentto'getaway'withbehaviorsthatareunacceptableforhearingpeers.
Whentherearecommunicationbarriers,asobservedbythisauthor,teachersmaynotfeel
comfortableworkingwithdeafstudents.Thiscanleadtoanunequaleducationwhere
deafstudentswill notonlymissoutonboththeunwrittencurriculumandsocial
interactions,butwill struggletoaccesstheacademiccomponentsa well.
Thisauthorhasworkedwithmainstreamdeafstudentsaswellasdiscussed
concernsabouthesocializationfortheisolatedstudentwithvariedprofessionalsin
education.Teachersoftenexpressthedesiretoaidthestudentinincreasingsocial
interactions.It isoftendifficultforeducatorstowatchadeafmainstreamstudentstruggle
toacquirefriendshipsandnormalteenageinteractions.However,whentheissueof
socializationisnotapriority,it isoftenoverlooked.
-- -- ---
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Awarenessof inequitiesmayhelpeducatorshaveanimprovedstartingpointto
helpthemainstreameddeafstudentachievetypicalschoolsocialization.Thetrade-off
betweenacademicsandsocializationthatisnotedinthisreviewissometimesan
unfortunateconsequenceofmainstreameducation.Deafstudentswhoreflectontheir
experiencesoftenhighlightthesocialbarrierstheyfaced.
If educatorsareabletobringthisissuetotheforefront,itmaybeastrong
beginningtoeliminatethetradeoff. Granted,therewill alwaysbechallengeswhen
issuesofcommunication,culture,andlinguisticsareinvolved,butthereisachanceto
recognizetheproblemandstrivetomakeitbetter.InspeakingwithDeafadultsithas
beennotedthatherecentavailabilitytoincludeAmericanSignLanguageasaforeign
languageoptioninhighschoolcanbeisawonderfulwaytoimprovesocialization.By
somewhatbreakingdownthecommunicationbarrier,thereis increasedaccessto
socialization.Inaddition,byinvestigatingpositiveteachingstrategies,bothasmentioned
inthisreviewandbyconsultingwithDeafprofessionals,there xiststheopportunityfor
thoseinDeafEducationtoworktogetherasateamtoimprovethesocializationissues
facedbydeafstudentsinthemainstream.
TherearenumerouschallengesinamainstreamhighschoolforDeafstudents.
Theyaremissingtheunwrittencurriculum,drivingthemtowards"outsiderstatus".The
limitsfacedbyadeafstudentwhoisunawarethatheorshemaybemissinghugeaspects
of interactionsinschoolhassevereconsequences.Thelackofaccesstotheunwritten
curriculum,whencoupledwithcommunicationlimits,canbeadisastrouscombination.
Theenvironmentdeafstudents'faceinamainstreamhighschoolcannottrulybe
describedastheLeastRestrictiveEnvironment.Theyaresetapartfromtheirpeersand
-- --
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areunabletogaintheinformationtransactionsbothsociallyandacademicallyinthe
samewayastheirhearingcounterparts.Communicationstrategiesvarybut,mostoften,
eitherthedeafstudentgainsinformationthroughtheintermediaryinterpretero isableto
speechread.Bothofthesecommunicationmethodologieshavetheirdownfalls.Above
andbeyondanyotheristhefactthathedeafstudentreceivesinformationeitherwitha
lagtimeand/orisabletospeechreadonlyacertainpercentageoftherelayedinformation.
Thisbarrieraddsanotherfactortowardsthedisadvantageofbeing"different".Onlyby
workingwithdeafstudentsdirectlycanweaidtheminincreasingtheirsocialization.
Clearlyidentityformationandinteractionwithpeersiskeyforadeafstudentin
themainstream.Thisauthorhasseenmainstreamdeafstudentswhoareunableto
partakeinanormalteenagesocialifeduetoextremeisolation.Thisisolatedstatus
undoubtedlyimpactself-esteemandself-worth.Manydeafstudentscopewellina
mainstreamenvironmentandareabletoaccommodateforsocializationlimits.However,
whereverthereisadeafstudentisolatedwithinahearingmajority,therewillbesome
barriers.It isthejoboftheteacherstonotethebarriersandstrivetoovercomethem.
Witheducationandconsultation,it ispossibletodecreasethesocialisolationthedeaf
studentfacesinamainstreamschoolsystem.Thispaperaddressesthesocialissuesat
handfordeafstudents.Positivebenefitsexistwhenateachermodifiestheenvironment
fordeafstudents.All adolescentsfacesocialbarriers,byreducingthebarrierforone,
otherswill benefit.Peerrelationspresentobstaclesforallteenagers.Deafadults,
teachersofthedeaf,generalcurriculumteachers,andallthoseactivelyinvolvedin
makingamainstreamenvironmentabetterandmoreenrichingplacefordeafadolescents
needtobeawareandpromoteself-identityandsocialdevelopment.
38
Gaustad,M.G.(1999).IncludingtheKidsAcrosstheHall: CollaborativeInstructionof
Hearing,Deaf,andHard-of-HearingStudents.OxfordUniversityPress.
Gliclanan,N.S.(1996).TheDevelopmentofCulturallyDeafIdentities.In Gliclanan,
N.S.,& Harvey,M.A. (Eds.).,CulturallyAffirmativePsychotherapywithDeaf
Persons.(pp.115-153).Mahwah:LawrenceErlbaurnAssociates.
Green,RR (1976)Psycho-SocialAspectsofMainstrearningfortheChildand
Family.InNix,G.W.,Ph.D.(Ed.).,MainstreamEducationforHearingImpaired
ChildrenandYouth(pp.75-85).Grone& Stratton,Inc.
Home,RL. (1996).Theeducationofchildrenandyouthwithspecialneeds:Whatdo
thelawssay?NICHCYNewsDigest,16(1-16.).
Israelite,N.,Ower,J., & Goldstein,G. (2002).Hard-of-HearingAdolescentsand
IdentityConstruction:InfluencesofSchoolExperiences,Peers,andTeachers.
OxfordUniversityPress.
Jaussi,K.R. (1991).DrawingtheOutsidersIn: DeafStudentsintheMainstream.
PerspectivesinEducationandDeafness,9,(May/June1991),12-15.
Karchrner,M.A.,& Mitchell,RE. (2003).DemographicandAchievement
CharacteristicsofDeafandHard-of-HearingStudents.OxfordHandbookofDeaf
Studies,Language,andEducation.(Marschark,M.,& Spencer,P.,Eds.).Oxford
UniversityPress.
Kent,B.A.(2003).IdentityIssuesforHard-of-HearingAdolescentsAged11,13,and
15inMainstreamSettings.JournalofDeafStudiesandDeafEducation,8(3),
315-324.
Kluwin,T.N.,Stinson,M.S.,& Colarossi,G.M.(2002).SocialProcessesand
OutcomesofIn-SchoolContactBetweenDeafandHearingPeers.Journalof
DeafStudiesandDeafEducation,7(3),200-213.
Lang,H.G.,McKee,B.G.,& Conner,K. (1993).CharacteristicsofEffectiveTeachers:
A DescriptiveStudyofthePerceptionsofFacultyandDeafCollegeStudents.
AmericanAnnalsoftheDeaf,138(3),252-259.
Lang,H.G.,Dowaliby,F.J.,& Anderson,H.P.(1994).CriticalTeachingIncidents:
RecollectionsofDeafCollegeStudents.AmericanAnnalsoftheDeaf,139(2),
119-127.
Luckner,J.L., & Miller,K.J. (1994).ItinerantTeachers:Responsibilities,Perceptions,
Preparation,andStudentsServed.AmericanAnnalsoftheDeaf,139(2)111-127.
Luckner,J.L., & Muir,S.(2001).SuccessfulStudentsWhoareDeafinGeneral
EducationSettings.AmericanAnnalsoftheDeaf,146(5),435-446.
Luetke-StaWman,B. (1998).ProvidingtheSupportServicesNeededbyStudents
WhoareDeaforHardofHearing.AmericanAnnalsoftheDeaf,143(5),388-
391.
Marschark,M.,Lang,H.G.,& Albertini,lA. (2002).EducatingDeafStudents:From
ResearchtoPractice.OxfordUniversityPress,Inc.
Rider,L. (2000).PeerEducationinMainstreamSecondaryEducation:Using
'Buddying'toAddressSocialandBehaviouralIssues.PastoralCare,18
(December2000),3-7.
Sanders,D.M.,Ph.D.(1988).TeachingDeafChildren:TechniquesandMethods.pp.9-
15.
Schloss,P.l, Ph.D.(1990).SocialSkillsPerspectives.TeachingSocialSkillsto
Hearing-ImpairedStudents.pp.1-8.AlexanderGrahamBellAssociationforthe
Deaf.
Silver,H.F.,Strong,R.W.,& Perini,M.l (2000),SoEachMayLearn.SilverStrong&
Associates,Inc.
Stinson,M.S.,& Leigh,I.W. (1995).InclusionandthePsychosocialDevelopmentof
DeafChildrenandYouths.In Snider,B.D.(Ed.).,ConferenceProceedings:
Inclusion?DefiningQualityEducationfor DeafandHardofHearingStudents.
(pp.153-158).GallaudetUniversity,Washington,D.C.
Stinson,M.S.,& Foster,S. (2000).SocializationofDeafChildrenandYouthsin
School.In Spencer,P.,Erting,C.& Marchark,M. (Eds.).,TheDeafChildinthe
FamilyandatSchool(pp.151-174).Mahwah,NJ: LawrenceErlbaumAssociates.
Stoefen-Fisher,J., & Balk,J. (1992).EducationalProgramsforChildrenwithHearing
Loss:LeastRestrictiveEnvironment.TheVoltaReview,94(January1992),19-
28.
Wilson,C. (1997).Mainstreamor "DeafSchool":Both!SayDeafStudents.
PerspectivesinEducationandDeafness.Vol. 16,November/December1997.
December8,2003<http://clerccenter.gallaudet.edu/products/perspectives/nov-
dec97/deafschool.html>
- - --
